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Use this curriculum area map to identify where content descriptions and achievement standard sentences are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
Enter your details in the footer on page 1. 
Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 4, students explain how people design products, services and environments to address needs or opportunities that consider sustainability.
	ü

	1. For each of the 4 Technologies Contexts sub-strands, they describe the features and uses of technologies, and create designed solutions.
	ü
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	Strand
	Technologies and Society
	Technologies Contexts

	
	Sub-strand
	No sub-strands
	Engineering principles and systems
	Food and fibre production
	Food specialisations
	Materials and technologies specialisations

	
	Content description (CD)
	the role of people in design and technologies occupations and factors including sustainability that impact on the design of solutions to meet community needs
VC2TDE4S01
	describe how forces affect function in a product or system 
VC2TDE4C01
	describe the ways of producing food and fibre 
VC2TDE4C02
	describe the ways food can be selected and prepared for healthy eating 
VC2TDE4C03
	describe how the properties of materials affect function in a product or system
VC2TDE4C04

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	3.1 Seedling secrets – how to grow food
	1, 3
	☐
	
	☐
	
	ü
	2
	☐
	
	☐
	

	3.2 Tiny tenants – designing a minibeast hotel
	2, 3
	ü
	1
	☐
	
	☐
	
	☐
	
	ü
	2

	4.1 Forces at play – the great marble run challenge
	1, 4
	☐
	
	ü
	2
	☐
	
	☐
	
	☐
	

	4.2 Brekkie with grains
	2, 4
	☐
	
	☐
	
	☐
	
	ü
	2
	☐
	

	Comments, notes, actions
	





	Achievement standard (AS), with numbered sentences
	Y/N

	Students describe needs or opportunities for designing, and they produce, document and select design ideas against design criteria.
	ü

	They communicate design ideas, using models and drawings as well as annotations and symbols, and they test materials and processes needed to create designed solutions.
	ü

	Students plan and sequence steps, and use technologies and techniques to safely produce designed solutions.
	ü



	
	Strand
	Creating Designed Solutions

	
	Sub-strand
	Investigating and defining
	Generating and designing
	Producing and implementing
	Evaluating
	Planning and managing

	
	Content description (CD)
	explore needs or opportunities for designing and testing materials, components, tools and processes needed to create designed solutions 
VC2TDE4D01
	generate and communicate design ideas and decisions using technical terms and graphical representation techniques, using manual and digital tools 
VC2TDE4D02
	select and use materials, components, tools and techniques to safely make designed solutions
VC2TDE4D03
	use given or predetermined design criteria including sustainability to evaluate design ideas and solutions 
VC2TDE4D04
	sequence steps to individually and collaboratively make designed solutions 
VC2TDE4D05

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	3.1 Seedling secrets – how to grow food
	1, 3
	ü
	4
	☐
	
	☐
	
	☐
	
	☐
	

	3.2 Tiny tenants – designing a minibeast hotel
	2, 3
	☐
	
	ü
	4
	ü
	4, 5
	☐
	
	☐
	

	4.1 Forces at play – the great marble run challenge
	1, 4
	☐
	
	☐
	
	☐
	
	☐
	
	ü
	5

	4.2 Brekkie with grains
	2, 4
	☐
	
	☐
	
	☐
	
	ü
	3
	☐
	

	Comments, notes, actions
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Assessment 
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	3.1 Seedling secrets – how to grow food
	What makes good soil?
Formative: Students complete activities in a plant journal and investigate what makes good soil. They annotate a photo of soil with the elements that make it good for growing food.
Successful seedlings
Summative: Students investigate and define how people can grow seedlings successfully. 
	2, 4

	3.2 Tiny tenants – designing a minibeast hotel
	Minibeast hotel design and safety
Formative:
Students produce a rendered drawing of the final minibeast hotel design with annotations indicating material choices and other features. 
Students are assessed on their ability to work safely and effectively, using tools and materials appropriately.
Minibeast hotel presentation
Summative: A final minibeast hotel is made according to students’ designs and material choices. Each student presents their design decisions alongside their final hotels.
	1, 2, 4, 5


	4.1 Forces at play – the great marble run challenge
	Drawing, labelling and recording forces
Formative (lesson 1):
Exit ticket: Students draw and label forces acting on a marble in a run.
Worksheet: They record the result.
Marble run plan and class contributions
Formative (lessons 2, 3 and 4):
Students complete the step-by-step chart template by placing all steps in order and appropriately filling in time slots according to the number of lessons.
Students contribute to the graffiti wall, gallery walk responses and Think–Ink–Pair–Share worksheet.
Chart modification, feedback and reflection
Summative (lessons 5 and 6):
Students modify and adjust the step-by-step chart and answer open-ended questions as a verbal feedback component, to reflect on teamwork and collaboration throughout the process.
Students participate in a class competition and reflection. 
	2, 5

	4.2 Brekkie with grains
	Muesli ingredient analysis
Formative: Students taste-test a variety of breakfast muesli ingredients and evaluate the sensory properties of these (e.g. taste, texture, appearance) using a simple rating scale.
Summative: Students evaluate a range of commercial breakfast muesli, considering its nutritional value, presentation and sensory appeal, and provide written or verbal feedback.
	2, 3


Analysis of curriculum coverage
	The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences? Yes
Have you addressed all the content descriptions? Yes
Where are there gaps in the content description coverage? N/A
Refer to the Assessment table:
Has each achievement standard sentence been addressed appropriately? Yes
Where are there gaps in the achievement standard coverage? N/A
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? Yes
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? Yes
Is anything being over-taught? No
Is anything being missed completely or given insufficient attention? No 



Next steps
	The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Responses:
Gaps in achievement standard coverage may lead to incomplete assessment of student learning, making it difficult to measure students’ full understanding and skill development as required by the curriculum.
Gaps in content description coverage may result in missed opportunities to develop key knowledge and skills, leading to an incomplete or unbalanced learning experience for students.
Gaps will be addressed by mapping content coverage, adjusting lesson plans, integrating missing elements into existing units and using available resources to enrich learning experiences.
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